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ABSTRACT 

In July 1972/ Mexican American educators attended a 
jneeting in Saji Francis^SQr Calif ornia, called by the National 
Institute of Education (NIE) Planning' Unit . Purpose of the mreeting 
vas to in f or i6 these Chicano educators about plans, for ^the iiew Federal 
agen^y^ which' was created in parallel with the D#S* Of f ice pf 
Ediacati9n (DSbE|>( alnd took over the research and developnenjb functions 
of the-bsOE. cbp^^s;of the proposed legislation creating the new 
agendy and otJieilSgl^anning documents were given to the participants* 
Representatives qfjrS:h^ NIE Planning Unit gave an official, 
explanation. Pa^ti^d.ipints agreed to assemble a set of papers 
prelsenting a^- preliiDi|:nary Chicano reactionjirto the plans read and 
h^ard.^ Writiten edjacators attending the meeting^ . the. 

papers ref l.ect'!^*S!?i^||^ous reservations and important recommendations ' 
mad^ by the; gropp\^|:,;. These 5 papers^ given in this document are 
entitled: fl) '^omSints on the* Proposal t^ Establish A Nation^al 
Institute o'f^ Educa-t^^ion"; (2) "The Myth of Compensatory Education"; 
(3) "A Chipano Yiew ;of the Na>tional Institute of Education"; {H) "A" i 
Brief Critibrsm^f-^aiid (5) "Nationeii-^^tfirstdrt^^ (NQ) 



, ^ Dociim^nt^s; acquired by ERIC include many informal unpubl^slied 
materials -npt available from otEer sources. ERIC makes every effort 
^to obtain i:he 'best c0py available. . nevertheless^ itern^ .of marginal 
^reproducibility are often, encountered and this affects the quality 
of the microfiche and- hardcopy -reproductions ERIC makes available 
yia the'ERXC Document Rej^iroductiop, Service (EDRS). EDRS is not 
responsiiie for qua^lity of the original document. Reprodttctipns 
suppilie'd :b.y EDRS ai;^e the bes:t that can be made from the .original. 
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INTRODUCTIOJS, \ ' 

Ralph Guzman ' 
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// * / * 

The following paper^ were written by five Ghjcano 
(Mexican- American) educators who at^ejided a July 
1972 meettn^in San Frapciscos California, called by the^ 
National Jnstitute of Education (NIE) Plannmg Unit. 
The i<urpose of the meeting, was to inform a group of 
Ch^^QO educators about plans for the new federal . 
^ncy. wjiich would be created in parallel with the 
i^present U.S. Office of Education and take over, the 
research and development function of the latter agenpy. 
The Chicano educators received copies of 'the proposed 
legislallbn' creating the new agency and other planning 
docimients. they also hegrd an official explanation by ^ 
John?Mays and jGail Parks Representing the NIE Planning 
Unh. ^ ' ' > . \ . ' 



The Chicano participants argued that they needed 
more time and resources to examine the proposed design 
of, NIE and intelligently measure the agency's poisifele 
impact upon the education of Chicano children. They 
agreed, however, to a^^^'^ ^, ^f papers which 
would present a preliminary C'hicano reaction to plans 
read and iieard. The papers were written quickly without 
time and without funds. They do reflect, nevertheless, 
serious reservations ' and important recomrhendations 
mad^ by the group about the proposed NIE. % « 

• ^ \ ' ■ 

In many arguments that are made, on^ general' 
objection seems clear. The NIE cannot possibly succeed 
as an^ effective agency if it overlooks the unique 
educational needs of the Chicano population. 



COMMENTS ON THE PROPOSALTO ESTABLISH A 
•NATIO^^^INSTITln'E QF EDUCATION 

Ernesto dalarza - 



* s ^ ' ' \ 

Recomn)cndation$ of subjects > for research, 
development and programming at this tin^e would be 
j)re|nature. Thiese should be defemiined after the 
^estibn is answered: where can an agency of sudh 
limited resources concentrate them to make the present 
educational '^establishment , jnore responsive and 
effective? Rather than commit itself to "comprehcn^ve 
national programs,"^ the NI^ ought tOxConsidei how^t 
can become a comprehensi^* national force that would 
be applied to ths majorrresistanQe points 'of^ the 
educational establishment. 



* Great care should be taken in adopting^ the 
Resj?arch and Devfelopment concept as the jkeystone of 
the InIE: R&D developed in resppnse roTlthc market 
requirements and the eompetitivc character of industrial 



^mana^entent. Educatibn did not. The assumption that an 
R&D of industriarorigin can rationalize educational 
•*'growth" his to be examined critically. Failure to do so , 
could prepare the way for. acceptance of the^Gfoss 

,^ Nat ionat'Product in education* 

,It is a characteristic of good research in education 
, that it yields (a) clinical data about persons thwat;te<l in 
their (development culturally, and (b) correlatiqns uf 
, factors that improve the chance for development. If the 
data are clinical, the scope of the research mu^t be 
adjusted to Ihe clinical .situation and its application 
'hastened to requirernents for relief of th^ situation. If it 
is correlational, the objiect should be to remove the, 
i obstacFes that preven^. a new and more effective 
l^ynihfisJs oif resources; * .* * 
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On the (levelt^pmbnt side of. K&D, it should be 
stressed that education deals with the development of 
persons and of those types of relations between them 
which fostQf a sociology of learning providing for growth 
beyond self^ How is two-folcf development of this kind 
to. be observjed, recorded and evaluated? Pevelof5ment» 
in the R&D formula of industrtal*deyelopment, has been 
concerned mainly with new products as things. In 
education it can only be appropriate if it is concerned 
with the human development of persons. ^On this 
premise, R&D in education should piean examinatioii of. 
the processes by which children are ,pr^ntly being 
educated, ^he goal being to discard those thiit hinder and 
to discover better ones that promote such development. 

■ / ■ ' 

The formal, institutional processes of education to 
Avf\ich .children ar^ exposed are not thpJOTAy ones that 
condi;jon' their growth. The family, spontaneous peer 
groups, the media, ahd stereotypes of aduU behavior'are 
powerful educational agents. The of NIE should 
not be reluctant to investigate these, factors of the total 
cultural matrix for plus and minus values. It has been 
said that research is the last resort of institutions that are 
m trouble. The rationale oC research can become an | 
endless series of postponements of decisions and actions. 
The idea of final truth is an illusion that discounts the 
value of tentative truth derived froip research already in 
hanl 1t IS to be hop^d that NIE will take its^hances in 
supporting corrective ac^on where the ficts already 
known show that some negative condition is at wor^ in 
the education of Mexican-American children. 

In the social sciences, research apt to behave as if 
its results will be self-evident and its conclusions 
self-enacting. But if research leads' to a cnttcism of an 
existing educational process because it* obstructs the 
personal and social fulfillment of children^ the research ' 
scheme should consider the strategies by which cultural 
. inertia is to be overcome. 



-a • , • • 

If development in education is viewed as suggested 
above, the understandii)g of the politiciil conditions 
required for reform is particularly important in the 
Mexican-American community. Mexican^ parents, for 
historical reasons, dfe particularly remote from the 
educational establishment. Does NIE prdpose to raise 
the subject of the enlightenment of thb«constituency, as 
research indicates (op has already indicated) the 
direction of that enlightertment? , j ^ 



NIE seems to be captivated by the idea that only, 
those programs for educational action should be-funded 
that can be replicated on a national scale. A successful 
demonstration in one cbmrrrunity, it is held, can have a 
high multiplier effect if the problem attacked is widely 
prevalent>vjhis is an economic approach-the greatest 
return for^e^west investment. Does this not mean 
that Nl£ win nlv^to spend much of its effort and 
funding on researchln|H^national field to determine 
what zie the* chronic educational problems* that are 
cqnunon to alt Mexican-American,* eonlmunities? Dofes 
this mean that will n^i^be ready to take significant 
. actions until it is ready to do so on a national scale? 

American educational, systems work with a very 
large degree of political autonomy. Property interests 
and fiscal conservatism are rooted in this autonbmy. 
Administrative prudence* bpws to them, teachers cring^ 
^ before them and parents rise, to deal with them oihy in 
time of crisis* In the Mexican-American community 
4here is no continuing ahd sustaineid effort to educate 
parents about education. Rather tlian-beii^ dogmatic, • 
this, educatiojnf about education jean be a reasoned, 
documented explanation of , alternatives. What 
substitute for ti^^ PTA'^nd school bond manipulations 
does NIE prppose to study as ways to educate parents? 

Y It 4s hardly deSatabfe that the, children of America 
^are being increasingly regarded by some sectors of the 
American economy' as (a>a vast potential audiepce for 
enf^tainment and (b) a promising growth market for 
indOsttiai produtts. Mex1can-Amei3can children are not 
^ excluded from^.Jhese projections. l^Does NIE expect to 
^ raise any questions in this connection? 

The distribution of federal fiinds for R&D. as weir 
as the disseminatibn of id^as emerging from R&D and. 
the administration of programs based oh such R&D, 
takes place through the established network of schools 
of' education, state departments of educatioit, school 
, districts and educational laboratories. These institutions 
I * have not formed dynamic groupings W4th the 
V. Mexicaif-American communities. Does NIE proppW to 
\ filter its R&D through this traditional network, with its 
jrather sterile history? One of the m^or accomplishments 
of federalgrants for educational I'efonii and innovation 
thtpuglftHis filter has been to conopt Nlexican-American 
^d)i6ators and imiperse them in the sltj^gish 
"mainstream",, of school administration. NI€ will no 
doubt :require Mexican-American professionals for Mts 
staff. To what end?- J ^ * ^ 
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THt MYTH OF COMPidNSA^ 

^ Tom Arciniega 
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In recent years*, compensatory education has 
provided the niodel for the development of programs 
aimed at min6rity population^. The growing rejection of 
this premise is. perhaps best summarized by Ivan Illich: 

Between- 196S and 1968 over^three billion dollars 
were spent in U.S. 'schools to offset the 
disadvantages of about six million children. . . It is 
' tbe most expensive colnpeAsatory program ever 
attempted anywhere in education* yet no 
^ significant improvement can he detected in the 
learning of these ^disadvantaged* children. (Italics 
^ mme.) (Deschooling Spci^ty. New York, Harper 

and'RowJ970;-pp.4.5). 
• * ' * \ 
^The literature documenting the failure of the 
compensatory model has grown rapidly. Gordon, 
Hamilton, Brischetto and Arciniega, Ramirez/to name 
only a few, have criticized the preocqupation of -the 
compensatory education movement with the 
identification of dysfuHlctlonal charactemsti^cs of the 
deprived and the vi«w that almost any deviation from 
the majority culture is dysfunctional. 

« 

In i.1970 the^Texa5>Adyisory Committee provided • 
the impetus for the policy^tcmcnt made by the office ^ 
for Civil. Rights ^which r^flcttcd the operational 
philosophy that school districts should providc-V 
culturally.. relcvW education such thar the cuhure, 
language and learning styles of' all children are* 
recognized and valued. (U.S. .Commission on Civil 
Rightl "Civil Rights in Texas.*' Washington, D.C., 
Government Printing Office, 1970.) * 



The • mounting - ,failur^.-or^thc compensatory 
apljroach is being met witK^isnxay:. ^ 



The. frustration and anger of the lay critics of • 
'^education for minortty-poverty children*' beoause 

^roi the /ailure of schools to meet the demands for 
. palpable evidence of success on any or all criteria is ^ 

- " matched by the concern* and despair of those 
' professionals respoh^ible^for producing results. ^J* 
Rationalizations ysed'^|ri^st-.j^s that the j-^ 
programs were too newTthe funding too w^ak, the ' 
staffs too few and unprepared, the social pro6feihs=^ 
too'^pervasive, are no Idnger acceptable to the ^ ' ' 
community^ supporting the^ schools. (Adelaide ^. 



Jablonsky* Status Report on Compensatory 
Edticatton. 'Information /Retrieval Center on the 
Disadvantaged, Teacliers* College, Columbia 
University, Winter-Spring 1971 ; Volume 7. Number 

1-2. p. I .y e 

' The urgent need' to move v^orously toward redirective 
change in the public educational.system is clear. It is 
clear, too, at this point that we are riot talking' about* 

^^mall incremental changes in the institutional setting of 
* the school; but rather redirective eff^orts that must Jbe^ 
dramatic and broad*gauged. The ch[^llenge is. clear: the 
times demand that we organize and use our schooU to 
promote thei'TyDe of society America "ought to ije'* and 
less "a reflection w'Vhat is.*' , - , 

The educaUonal system which is sugge<ited in 
accordance' with this, view should have as a hasic 
organizational goaf the promotion of cultural pluralism. 
Schools and universities would be structured to provide 
Chicano students with the basic knowleidge» sitilis, and 
pqlttical awareness to work effectively within^ the 
societal institutions, while at the same time promoting 
positive institutional changes in. ^ the ppportiKiity 
structure for the. benefit of mino^ty members. 
Blcultural schools with blcultural curricula woixld be^ 
essential basic elements of this typ^ of school system. 
Both English and Spanish would be utilized at all levels 
" as media of instruction with the specific intent -to 
develop functional proficiency ijx both tangUagesJ-^ 
Chicano culture, would be reinforced along* with the 
majority cultural system. Ideally, Chicanos and. Anglos'^ 
alike would complete their schooling able to function 
adequately in both' languages and bothculturaksystems. 

T^e focus oL redirective ' efforts would be on 
changing ihe e(|uca4ional ^ysterfi to meet the needs of 
culturally ^different students. Changing the * structut^, 
eiirriculum; and normative ''set^' of the school system is 
jseen as a more viable apprbach to educating a// students 
[ ,than . changing the child to "fit^*- the school: Schools 
Jwould be representative of the communities {hey served 
J^in the catio of minority administrators, teichers, and.> 
^ counselors. Specie emphasis would^ be placed on 



developing schools |s, microcosms of 
pluralist^** society. ^ 



the ^"ideal 



The* jnouptlng of an alternative, more humamstic 



i 



paradigm \4> lhcM:ompcnsu4ory vicw^ill be far from 
easy, it will require first a dedicated and substantial 
coinnutiiient on the p^rt of federal, 5tate and local 
agents and, more importaiitly, from people like 
ourselves. The road to Uavei is difficult artd poorly 
illuminated* in all too'' many, cases, but we can be 
encouraged also that iignificant^work has been gojngon 
'despite o'ur national overcommitment to the 
compensatory model/' ' ^ ' ' 

Secondly, we will need to develop a clear rationale 
to include corip gumptions and concepts. Some of the 
basic assumptioifk ort which this hew paradigin should be 
built include the follQwing: ^ 



\» ^ The roots of tfie educat|t>nai probler 
Chicano are not culturally bas^d. 



'of the 



2. 



The ckieJ' impediments to;Kfcce$^ by Chicanos 
in school cannot be^amibuted f6 deficient 
home or peer enVifdnrnents but to the various 
external restraint s^tems imposed bnjhe 
group bvMTixit of its subordinate position in 
society 

The focus of research instruji^ti^s should be 
shifted from the students' ethnic subculture to 
the structure, of tl}e educ^tio^ and other 
isodjetal institutioiis« - Xiv 

Educational systems must be restm^tured to 
reflect what '^should be** and lejr^Vhat is'*1n 
American society. 



To be effective, changfsi in the educational 
^stem must be accpmpanied by chknges in 
the^political and/economic sphere so that 
wealthVnd poW^ are more equaj[Iy distributed 
in society. 



. Third, will need to arcfully and systematically* 
chart where ^t/xn relation to where we rieed to go. 
Once -established, the process of committing funds to 
stimulate ne^ed development in priority areas can 
begin.* The/matrix: in Figure I is a first attemp^jat ' 
providing^ \ mechanism for charting the state of the Vt 
in the^ea of Education for Cultural ^uralism. Onceall* 
progf^ms have been identified and classifie^^as per our 
siXteen-cell schema, it will be necessary to develop 
evaluative criteria for «ich category' program. The 
orgar\ization and coordfrtafion of Jthe R&D framework 
suggested above is a massive undertaking which can best 
"^ijraccompHshed by 'the new National' Institute of . 
Education. Vhen a framewWk^Sr • early and timely 
dissemination of products, kifowtedge, ahd systems 
devel(^d will need to be^vdoped nationwide. This 
will require as^ a'^ nupimum the involvement and 
commi'tment of staie^eparfinents of education, the 
community ^n'd universities, as wellas the>ctual public * 
school systen^s^jiiuig the products. 

Foi^tl^ academicians from a variety of disciplines 
will n^ to be .involved. The problem^of eradicating 
ins^futional racism, .cultupl bias find discrimination in 
^^^ucation is an interrelated part of the tola! scfcietal 
syst^nl. There is little to be gainedv from *'tinkerl^*' 
with schools without directing a|Uention .to the total 
mUieu. Thus the need for interdisciplinary. effort on a 
"cell by ceir* basis {as noted above) is esscn tial. ' 

Last) in moving to effect ^ese needed Changes, wd 
need to remember, particularly in working with schools 
and; minority, communities^, that the process of 
involvement is equally as important as the product we'r^ 
trying to "push/'' Genuintf^joint inyolygment of school , 
and Chicano grauroot; leadership ^"Is^ essential, both 
because of the expertise all can provide and' because only 
this^ approach will create the rec^uired receptivity and 
commitment. . . . * 
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Fig, 1: MatrixWr Classifying Development Efforti ft the 
Area of the Education for Cuhural Pluralism ' 
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A tHICAND VIJ-W OF THE NATIONAL INSTITUTE OF EDUCATION 



Juan Aragon 



The general notion of having a super-structure such 

as NIE responsible for all research and development 

efforts in education in the U.S. at first glance appears to 

be a gocJd^e and, in. fact, it could conceivably be a 

good one. The'r^re, 'however, a scries of factors that 

immediately spring^miiVi. All of these factors will, of 

necessity, be from the point of view of someone 

interested in the SpanisW)eaking citizens of the U.S. 

The first question that ames is will NIE duplicate or 

replace some, of the RScb acWies currently underway 

in the Office of Education? Tm^creation within OE of - 

Title VH was long fought for and^)finally.1reali2ed. Will 

NIE conduct research on bilinguMducation in-a4dition 

to'ihat b^ing done by Title Vflf Or will the Title^Vli^ 

R&D funds be transferred^ NIE? Jf it is to be the 

- latter, then'the Spairf^x^aking community will have to / 

develop a new set pfmalogues with the new agency. This 

\^ill call for >lle investipent of energies that ' the 

community jrfay not wish to reinvest. • 
* » 

Mi implications ^w ill NdE h^ve for the Office of 
So^sh-Speaking ' Affairs ''^t|iin the^ Office of 
^Mucation? >yjll a division similar to this ^ne be . 
^duplicated within NIE? Or will that office by..preempted 
by NIE? ^ 

if it is the intention of NIE.riot'lo ^perse^e, 
preempt, or even duplicate any ofthe^bqve services, 
then a "seric?%f .other questions immediately come -to * 
miitd. What kind of input will the Spanish-speaking- • 
community'' have; to NIE? The legislation* refers- to i ' 
Board^^of Advisors. As of this date .the Spanish-spealyng 
cornmii^i^y is npt aware of: (1) the procedure to be ^ 
£pUowed in nominating people to the Board of Advi sors;^^^ 
(2) the selection process to be used in selectmg fromTKO^ 
nominees those that will actually serve on the Board of 
Advisors; and (3) how m^aqy slots, if any^'will be 
apportioned to the Spanish-speaking* community. The 
ame series of question^. as mentioned above applies to 
tXe nomination and selection of the Director of NIE. 

Che staffing job thifNIE faces isof crucial interest 
to th^^toanish-spealcingj community. It rteeds to know ^ 
what kirKkpf built-in tilerit.from its own community 
will be in^i(ded In thle staff. Does NIE^intend to 
guarantee !bui^in- talen| ' from /the Spaiiish-speaking 



community, or wiU it depend on casually called meetings 
to be heldvperiodically. where-^selected spokesmen for 
the community will be asked to react to predetermined 
proposals? ^ 

The ^lE planning t^t)cedures to date give little 
assurance fhat the Spartish-speaking community was 
cor\sidered an essentia} factor in NIE planning. Two 
examples to support thii can be cite^. (I) It is our 

• understanding that all meetings prior to the one held in 
San Francisco on Thursday, July. 20, 1972, included 
representatives from diverse groups. Thal^is as it should 
be. -To our knowledge, there was not one Chicano 
included in any of the discussions prior, to July 20. (2) 
The Rand Report edited by Roge/ E. Levien, makes 
seve/al references To the needs of the culturally 
differety:. Then one discovers Appendix G on page 164: • 
* individuals and Organizations Consuhed During 
Preliminary Planning • for the /National Institute of 
Education." The' list of people and organizations does 
not (include one person ' or organization with a 
demonstrated ^t rack record of cornmunity iervice to. or 
interest in, the Chicarlo people. The list of persons 
providing written comni'^nts dh the Draft Plan, whith 
begi^ on page' 172, is ^equally bereft of Chicano 
cofltffeutions. More careful reading of the list of people 
reveals' the name"oK-Ramon Mellado, Secretary "of 
' Educatiori for the Commonwealth of Puerto Rico. It 
certairily is not the intention of this statement to 
iiiminish Dr. Mellado's contributions. On the contrary,, 
we are pleased that he was included. But g^j^re not sure 
thtii Dr. Mellado is knowledgeable about t^e educational 
problems of the Chicano people. How similar are the 
' problents of Puerto Ricans liying on the island to those 

^ncoiiruerecl on the Mainland? ^ssummg that soor^ 
relafienship and similarities could be^**estabhshed i 
between educational needs in Puerto Rico- and on the 
NWniartd (a very dangerous assumption), one can be sure 
that their relationship to the ten million members of the 
Chicano community Cannot be easily established^ — .^.^ 

^ . Unfortunately/the enthusiasm that one would feel ^ 
fpr NIE s }potetitially new and refreshing' look at 
educational R&D is quickly blunted when we^ note who 
was con^pitcd and involved in its planning. It b our 
impression that the same intellectual establishment thaj 
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has caused us greai injury in the jpast imposed itself on 
the educational thinking that went into NIE. it would 
seem that.NIE could become a new and powerful agency 
that' would disavow intellectual colonialism, which has 
failed tcf^produce results or show ihterest in the 
desperate educational problems of tHe^Spanish-spealdng 
.people. * * 

The second article given us to read in San 
Francisco, entitled, *Trogram Planning for the National 
institute of ^Education: A Sumhiary of Four McD 
Analyses," is a continuation of the Levien Report/It . 
should^ be noted, as we criticize ihki document; that 
^there is no intent to cast aspersions on the sincerity or 
competence of those involved to date* Those listed and 
those who presented papers are well known to- all of us 
as reputable scholars. One, however, cannot help 
reacting to the continuedl^udacity of excluding input 
frpm scholars wha are developing theories and research 
needs in ojther areas, areas that might not be as ' 
ethnocentric as they^t first appear* They should be 
perceived not only^'^ scholarly pursuits but also 
concerns of a patriotic nature. The United States is the • 
fifth largest Spanish*sj?eaking country in iht world, hs.^ 
Spanish'Speaking population Is exceeded only by the 
populations "^of Mexico, Spai'ti^ Argentina and Peru. 
Spaiiish is the second most conunon sound system found 
in ^erica. kmerica is that expansive land mass that 
extends front the htorth Pole to Ti^ del Fuego. It 
appears ihat, J)? the year 2000, Spanish could supersede 
English in the Western Hemisphere. Twenty-five years 
after^that, it could be the most common language in the 
Western world* This country needs* to nurture its 
Spanish^speakiitg resources if for no other reason thah to 
comrnunictte in what will quicUy become this 



hemisphere's most popular hnguage. It behooves t,h^ 
. United States (and NIE) to address itself to the 
educational problems of the Spanish communities of this 
country.. . , /> * 

As a result of these concerns, the following are 
offered as itcommenclatibns to NIE. 



1. 




A complete bibliography on the educational 
and social needs of the Spanish*speaking 
community should be gathered and analyzed. 

A meeting of Mexicap and Puerto Rican 
^ scholars shoul$i be called in a cdnference that 
is mefidiloUsly ptaimed and -at which papers 
will be ^presented, much as the prior ^ 
conf erences were conducted* !\ 

Assurances should be given concermng 
continuous input by the Spanish-speaking 
coinmunity as further steps are taken to form 

The ^ procedures for the selection of the 
Advisory Bo^d and the Director' should be 
reported to the Spanish-speaking community 
and 4he intentions for its involvement clearly 

$tated<.{ 

The ijpanish-speaking .community of this 
' country should be asked to withhold further 

participation in NIE activities until responses 
^ are received to t.he 'first four 

recommendations. 



A BRIEF CRITICISM 

f 

Reyes ^amos 



The purpose of this paper is to present a brief 
criticism of I4IE and to recomnriend what NIE might 
consider if it is serioui about solving some of. the 
educational problems Mexican Americans face. A careful 
reading of Levien's prelimihaty plan for NIEreveals that * ' 
an implied objective of NIE is to accomplish w}iat the 
Office of Education, or for that, matter any federal 
office concerned with education, has not Keen able to * 
do» The goal of NIE, as outlined in the Levien report. 



will be to refornf and improve education in the United 
States through research and development. This. is, 
bideed, an ambitious* undertaking and one anybody 
interested in education hopes can become a reality. 

However^ many of ys who are aware of the stated 
or implied goals, intentions, and- priorities of the 
'different federal agencies are skeptical that NIE will 
accomplish its irnpiied objective! this Js true for several 
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reasons.. First* many bf the departments within the 
Office of Education, such as the Office of Child* 
ibcvetepment (OCD) had and still have simirar goals and 
good intentions as NIE has now. Second, other federal 
agencies, such as those within the Office of Education, 
started out as ambitiously as NIE to improve and reform 
education, but as yet they Have madc^fitUe difference. 
Third, the structure of NIE as presented in the Lcvien«^ 
report is Similar ta the structure of tAbse other federal 
agencies that have not succeeded as originally planned. 
Fourth, NIE is starting out the same manner as the 
other federal agencies that have not succeeded. That is, 
NIE, like the other^, federal agencies interested in 
educational reform^is starting out by staffmg and oMling 
upon the *'same" esublished educators wit^the "same" 
ideas, that have not wdVlced in the past and by^using, 
lesser known people only on a consulting basis instead of . 
on a more permanent basis. In sununaiy, NIE; if it 'really, 
intends to make a difference in educatk>n in general, 
might start out by hiring people with different ideas. 

Specifically, as educators and as Mexican' 
Americans, we believe that NIE -will not make a; 
difference in the quality of education Mexican V" 
Americkiis receive. Th^ . following are some of our \ 
reasons. ' . * 

^ * * ' * 

1. In the Levij^n report, ix>thing is said about 
.how Mexi^n Ame'ricans wHl participate in the 

' selectioii''t>f the Director of NIE andf' in the 
selection brtts advisory council. It is not 
stated** how many members of the advisory 
council will i)e Mexican Anfericans. 

2. NI£ has excluded .Me^can Americans from its 
' « preliminary planning* A reading of the list of 



the pet)ple consulted during its^^fireliminary 
planning repeals <^that not one Mexican. 
American was consulted, 

^ 3. To date,^exicaft American participation has 
' jbeen at 'a' rather insignificant level. Seven 
'people .were asked by NIE to^ produce in a 
two-day conference a preliminary plan on the 
educational needs *of Mexicai\ Americans. A 
comprehensive plan cannot, be produced in, 
two days. The' head of the planning unit of 
NflE should, know" that any serious 
consideration on hotv to solve some of the , • 
educational problems of Mexican Americans 
cannot bp seriously addressed in .a paper 

written in two'days. ^ / 

' « ' /. 

What might NIE do if it is seriotisly to cons!d<?r 
solving sonw of the educational problems, Mexiban . 
; Americans face? We p^ropose the followii^ three things. \ 



1^ 

2. 



3. 



NIE must include Mexican Americans in all its 
planning- stages. *c 

\ MIE must ^ define • 5^<^ically '^how much 
I money it ^wiU, , appropriate for Mexic^. 
\ Amifrican projects. 

If NIE is going to attend to ti\e educational 
programs Mexican Americans face, jt must 
^ hire Mexican ^ ^merican educators fpr* a 
'reasonable length of time to write a $«rious 
plan^ in which' the problems and possible 
strategies to ^ solve those profaJems are 
delineated. \ ^ 
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Research and development programs which have 
coj/cerned themselves with the v problems of the 
culturally different have typically adopted one basic 
/'Orientation. They have viewed ,tfie cuhures of minority 
ejt)nic>g{oups^and especially /those of the peoples of La 
Raza, blacks, native Americans and Asians) as interfering 
With the intellectual and emotional development of 
children. That . is, they have adopted a 
culture*is*damaging orientation in doing research with 

■ h 



*and developing educational strategies and materials for 
the culturally different. Furthermore,- they have adapted 
theories and strategies which glorify thexultural values.; 
and life styles of the mainstream American middle class. 
The cons^quenc^ of all this has been the rejection of 
cultural democracy the educational process. 

Examination of two documents on the National 
Institute of Education {Program Planning for the 
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i\a(iomi Jmtitute of Education^ A Summary of Four- 
R&D Anahses, and National thstitute of Educations 
Preliminary Plan for the Proposed /nsUtute) indicate 
that ihis agency is In danger of perpetuating the 
culiure-is-damaging and exclusionist meltiijg pof 
orientation of previous R&D efforts. The fact that very 
few* pieople who arc critical of the aforementioned 
orientations were consulted in the planning stages and 
the proposed procedures for selection of the director 
and the cquncil indicate that this fear is well founded. 

To avoid the danger of previous R&D programs the 
following is suggested. * * 



I. 



n 



The Director shoifid* not be an 
••establishment** social scientist or educator, 
but rather a person who has had experience ia 
doing research and developing educational 
programs for the culturally different in the 
U.S. • ' . ' 

9 

The composition §f the council should reflect 
the ethnic composition of the children and^ 
adults who, most need ^ to benefit from an 
agency like NIE. that is, if 35 percent of the 
* people most likely to benefit from NiE are 
Chicanes, then 35 percent of the. councU 
-should be made up of Chicanes. People 
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appointed to the council shbuld include 
'persons active in commupjty projects al well 
as graduate students. i 

3. The institute should hire Chicanes a(s^ project 
officers. Chicanes should also be reprinted 
in those positions which involve reviewing 
proposals and supervising programs onceUhey 
are funded. 

4. New lines of research should be given top • 
' priority in funding pri^rams- For some ideas 

see Castanedat et al, mxican-Americans and 
Educational Change, Mexican-American 
Studies, University of California, Riversid?; 
and Mazon, M.R., Adebnte: An Emerging 
Design for Mexican-American Education, 
School of Communication, University of ' 
„Texasi Austin, Texas. 

I would suggest that. 'Chicano - professionals 
withhold their endorsement of NIE as presently 
^constituted; t|iat . th«r insist that NIE make those 
<^iange$ necessary t<S make it a meaningful agency for 
Chicanes. In addition^ I would suggest thajt if these 
changes are ♦not forthcoming, Chicano pjpfessionals 
contact Congressmen askii* them to help -withhold - 
appropriations for NIE until it shows signs of willingness 
to move in innovative directions. 



